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« Background and Breaking the Myths
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Sample curriculum design
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Small group and sharing
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Speaker Introduction

Education
National Cheng
Kung University,
Tainan

Ph.D. in Education:
Curriculum and Design



Teaching Experience

1. Early childhood education: 20 years

5 years in Canada (ECE 1), 15 years in Taiwan (EFL,
bilingual, integrated learning activities)

2. Primary/secondary education: 22 years

4 years in Canada (Special Education; EFL), 18 years in
Taiwan (EFL and & 3xzE

3. Higher Education and Teacher Training: 12 years
12 years in Taiwan (EFL; Innovative Curriculum Design)
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Bilingual volunteer activities
(every week, seven periods, K-6)



In-service teacher training




Junior/Senior High Bilingual Lesson
Plan Design



Understanding
by Design:
lesson plan for
English literacy
in Junior High



職前教師 - 英語讀寫能力 - 施于邡
職前教師 - 英語讀寫能力 - 施于邡

Bilingual interdisciplinary summer camps
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Textbook Bilingual Content Editor
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Evaluating the immediate and

delayed effects of psychological m
need thwarting of online

teaching on Chinese primary and

middle school teachers’

psychological well-being

|-Hua Chen!, Xiu-mei Chen?, Xiao-ling Liao?, Ke-Yun Zhao?,
Zhi-Hui Wei®, Chung-Ying Lin®’-8* and Jeffrey Hugh Gamble®*

* Finding: Negative psychological effects of
mandatory online teaching are long-term.

* Implication: Teachers need more professional
development and community of practice.



Translation and validation of a Chinese version of the
Fear of Not Mattering Inventory and related instruments
iﬂ the context le COVID-19 I Accepted: 10/12/2022 I

[-Hua Chen, Ph.D.!, Gordon L. Flett, Ph.D.2, Jeffrey Hugh Gamble, Ph.D.*

* Finding: Feelings of feeling defeated or trapped
(involuntary subordination) can lead to fear of not
mattering and burnout.

* Implication: EMI must pay attention to students’
affective needs and sense of “mattering” to reduce
the potential negative impacts of EMI.




Evaluating a cross-lagged panel, Finding: Administrator
model between problematic

internet use and psychological support alleviates
distress and cross-level nsychological need

mediation of school thwarting and distress
administrator support on

problematic internet use: The * Implication: Supportive
serial mediating role of environments reduce

psychological needs thwarting . .
of online teaching and negative impacts on

psychological distress autonomy, competence,
I-Hua Chen'!, Hsin-Pao Chen?®, Jeffrey H. Gamble®, a n d re I ated n eSS, Iea d i ng
Xiao ling Liao*, Xiu-Mei Chen®, Ya-Ting Yang®*, .

Amir H. Pakpour’, Mark D. Griffiths® and to IeSS d |St ress.

Chung-Ying Lin®0115k

14 October 2022 |




Teacher burnout and

turnover intention in higher

Finding: For teachers,
job satisfaction is an

education: The mediating role of jmportant element in

job satisfaction and the

moderating role of proactive

personality

Xianyin Li', Qun Zhang®* and Jeffrey Hugh Gamble®*

*School of Education, Qufu Mormal University, Qufu, China, “Department of English, Nation,

Changhua University, Changhua, Taiwan

18 November 2022

softening the effects
of burnout. Individuals
with higher proactive
personality are more
resilient.

Implication: Improving
teacher’s job
satisfaction and
proactivity should
reduce turnover.



Introduction to Teaching English in
English

Personal experience: Chinese rlacc
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First Thoughts
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Whole Language vs. Whole English




| asked an FET for advice

| don't use English only

And then...

I'd never get by if | did.



Teacher Paul’s suggestions

Use short, easy to understand comic strips.
* Look at them together on the board.
* Next, comics with speech bubbles empty.

e Students add English dialogue. Either with a
partner or together (which is fun).

* Junior high students LOVE Manga and anime. | try
to find top comics.






Teacher Paul’s suggestions

Students’ own short story (illustrated)
e Students are given access to Google translate with tablets
* The drawing brings in the low achievers

Eases them into an English only environment. Almost like
they don't know it's happening.

Depending on their level, | have them explain their comic
or even simply show them. | scan/take pics of them all (tell
them too beforehand as some will take it more seriously
knowing it will be displayed)
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1. THE FARMER AND HIS FRIEND

The skinny, white-haired farmer lives in the mountains. Right now, he is in the garden whei

he grows tomatoes, cabbage and sweet potatoes. The garden is in front of xthe'gh'ouse not ::r
from {ham door. ‘On the side of the house, he has chickens. Behind the house ther'e are
clouds, green mountains and a river down below. The farmer lives with an old dog that fol

him OVnyWhereiThey are best friends. Th9d°g is pl:_étty big and has one eyetNow '!he dows
resting near the farmer. Butterflies are flying all over the farm. The dog and‘the}man‘ live e

together in the mountains and they love it.




Teacher Paul’s suggestions

Interviewing and drawing
* Ask about similarities and differences
* Link to future occupations
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Notice any Issues’? Concept and Practice
g of Bilingual Instruction
*Are the blhngual? SEHSOESRRR
*Is the bilingual? , g

*Is the
supportive of more than one
language?

*Are the (from CLIL)
applicable to bilingual
teaching?

666666



Where is the ?

CLIL Immersion

https://lttc-li.tw/clilio1_oo3/



CBI CLIL Immersion EMI
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Ikeda, M. (2012). Principles and methodologies of CLIL. In Izumi, Shinichi, Makoto Ikeda, and
Yoshinori Watanabe. (Eds.), CLIL (Content and Language Integrated Learning) — New
Challenges in Foreign Language, 1-15.

https://lttc-li.tw/clilio1_oo3/



Soft CLIL (Language teaching) < — Hard CLIL (Content teaching)

Light CLIL (Once in a while) < — Heavy CLIL (Regularly)
Partial CLIL (Part of class) < — Total CLIL (Whole class)

http://jefffong5464.blogspot.com/2020/08/109clil-1090817.html



CLIL contexts The circumstances in which the CLIL approach is used.

monolingual: students in home country learning a subject through CLIL. Some
students may be non-native speakers (e.g. Slovenia).

bilingual: students learn 30-50+% of their curricular subjects in a second or
foreign language (e.g. regions of Spain and The Netherlands).

multilingual: stud%nts learn some curricular subjects in three or more
languages (Basque Country, Catalufia).

CLIL/EMI/CBI =



Overcoming the Myths

Bilingual Education is

Content and Language-Integrated Learning
(CLIL)

Complete Immersion
English teaching
Taught in “English class”

Reliant on FETs




Subject Matter Pedagogical
Knowledge Knowledge

Pedagogical
Content Knowledge

Contextual
Knowledge




Subject Matter Knowledge

EX; N =-xirly
Pedagogical % *ll- %I:I :%%
Content Knowledge H

Contextual
Knowledge

* Conceptual knowledge (“why” not just “what”)
* Subject matter structure (L/S/R/W/Integration)
* Nature of the discipline (communicative)

e Content-specific approaches (constructivist)

* Curricular context (guidelines/standards)
Gess-Newsome (1999b)




Subject Metter Pedagogical Knowledge

2 A o
Pedagogical I:I nB
Content Knowledge H

Contextual
Knowledge

* General pedagogical knowledge: instructional
strategies, class management, class
communication

* Personal pedagogical knowledge: personal
beliefs, practical experience (what works for

you)

Morine-Dershimer & Kent (1999)



Subject Matter Pedagogical CO N teXt ua I K NOoOwW I e d ge

Knowledge Knowledge

Pedagogical rE iﬁ: H}E mE %D ﬂ:ﬂz

Content Knowledge

Contextual
Knowledge

* Who?: Taiwanese students with varying levels
of English proficiency and content knowledge

* What?: Course taught using TEIE

e Where?: Classroom = School =2 Tainan =2
Talwan

Feldman & Herman (2015).



B PCK for TEIE
B R B A0

Content Knowledge

to teach?

to teach?




Video 1: Start of the lesson

Video 2: Creating comprehensible
language

Video 3: Facilitating comprehensible
interactions

Video 4: Giving comprehensible
instructions

Creates a meaningful and interesting context that is relevant to learners.
Provides the topic, objective, and purpose of the lesson.

Uses different strategies to create comprehensible input, such as
slowing down the rate of speech according to the level of the learners;
paraphrases; using cognates, visuals, gestures, etc.

Uses different strategies to provide opportunities for comprehensible
output, such as providing phrases for students to negotiate meaning,
asking for clarification, checking their comprehension, and confirming
their understanding.

Uses different strategies to give comprehensible and effective
instructions to students, such as using cognates, modeling the
instructions, and using instruction checking questions such as Do you
have to write an email or an essay? (see Mackenzie, 2018).

Barahona, M., Delaporte-Raurich, C., & Ibaceta-Quijanes, X. (2021). “It is impossible to teach English in
English”: Preservice teachers’ struggles to facilitate L2 comprehensibility in English. TESOL Journal, 12(2),

e578.



Effective TEIE teaching practices
1. Use fun and engaging (£:Ei=()) activities
* ACtive
- Student-centered (E24: &4
« Personalized ({E A1L)
 Diverse (%71t1E)




Effective TEIE teaching practices

2. Engage students in a variety of
interactions (%74 8)) -
» Teacher-students f<

- Student-student pairs *; /
« Small groups !
- Individualized teacher-student time




Effective TEIE teaching practices

3. Cater to different learning styles (3|
¥%) and m’relllgences (%m%ﬂﬁg)
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Effective TEIE teaching practices

4. Make language learning meaningful (5

=3 ) and relevant (1H[H)

» Useful in daily life hYd ﬁX' QI\TJEL

» Contextualized (15#21E)
- Redlia (B r[J ﬁ by A

« Authentic (E&)scenarios

» Personalization ({EF(L) &-I k=,




REALIASTRATEGIES  omm

BRINGING REAL LIFE OBJECTS INTO THE CLASSROOMFOR INSTRUCTION

WHEN TO USE REALIA? THEPROSOFREALIA  THE cons OF REALIA
BUT FOREIGN LANGUAGE ST e Ve ORY - . YOUHAVETO
TEACHE RS ALsn USEIT = () BECREATIVETO
e @ uil} et AR ./ INCORPORATE
CLAS SROOMS L= . M 1L REALIAINTO
| [ "-“Lf;) : % '{g unﬂ::g LY
N e USED TO TERCH SMELL - TOUCH  HeAR CANBE mrr:.u.r TOFIND
ENGLISH TO ELL STUDENTS 7R 1Y MARE esson THE OBJECTS NEED FOR
SCIENCE TEACHERS USE :\ | REAL OBJECTS BROUGHT THE LESSON
REALIA WITHMODELS
LESSONS GUIDELINES VIRTUAL REALIA
REALIA I:AH BE INCLUDEDIN A "h'AEIET'I" OF LESSONS

IF YOU CAN, ALWAYS TRY TO USE
AREAL OBJECT ITIS OFTENEASIER TO SHOW A STUDENT

ANOBJECT THROUGH A COMPUTER SCREEN

HEWSPAP ER FW“
l PHOTO
ILLUSTRATION SUBSTITUTE
ANIMALS SUBSTITUTE y
IFNOT, USE SUBSTITUTES
|PuLA1'WEs PL . WHEN LEARNING ABOUT DANGEROUS OBJECTS

OR DISSECTIONS, VIRTUAL REALIA 1S THE ANSWER
MOSTLY USED TO TEACH CULTURE OR YOCABULARY



Etfective TEIE teaching practicgs

\\\k K {
5. Introduce .(‘ /72'@“
 Let students talk about their owncr"" ,.a-
c.ul’rure | &I\” "'3;/.%

* Big foreign cultures (US, UK)

» Closer cultures (Indonesia, Vietham,
etfc.)

« Other Taiwanese cultures/ethnicities



Effective TEIE teaching practices

6. Use a variety of teaching strategies
* A toolbox of approaches and methods
« An eclectic teacher (#1%=()

» Comprehensible input (FTEf# A )
- Scaffolding (f&242) *

Fofs Ao

« Modelling (i)




Agenda (%

« English Teaching Materials
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““It is impossible to teach English in English”:
Preservice teachers’ struggles to facilitate L2
comprehensibility in English

Malba Barahona' | Catalina Delaporte-lilaurich2 |

Ximena II:)atceta-Quijames2



Transformative Intellectuals

(B{EEI N1 1)

* Model ELF speaker
(REBIESBHE
* “Who is an ELF speaker?”

* Overcoming the “Native Speaker

Fallacy”
S ] = =33 = A
(R}EEEZ2W)

Morgan (2009)



Transformative Intellectuals
(B2 EY A0 10 1)

e Balance Globalization vs. Localization

“lang-bah kiam-kiam”
— Risk Management EMI Professor

—

J°C




ldentity Agents

Development of teacher’s identity (5&/a)) and
agency (BEEN14E) as an ELF contributes to
students’ identity and agency through:

* Collaborative and interactive learning

* Encouraging creativity and critical thinking
e Student empowerment




Key Design concepts

e Based on K-12 curricular guidelines (R&ZE[0))
e Visually stimulating/multimodal (Z1E &%)
 Engaging and collaborative (£ 81815 {F)

e Supported with L1 (5525 B )

e Active and hands-on (&3

> -

‘:EE‘E S

e Thematic/topical (=

e Authentic/real-life (B
 Technology-enhanced (ﬂ IR EE )

EEFER)

* Recycles language (FESE

- £ 79)
T.l*_.l)

)




o

Based on K-12 curricular guidelines /3

=)

e Concept of Design (52 5T3E'R)
 Core Competencies (fZ/HL R E)

= [

e Learning Focus (B & E&)
e Performance Indicators 22 & %3k and Learning Content 2 & A&

e Learning Objectives (2 & H1F)

e Teaching Strategies (F{Z2 5K )

e Learning Activities (B2 &5 3))

o Assessment of Learning (=71 1)

}




» Matches learning goals TS E HIZ

A

Concept of Design (82 5TIEX)

= ——}

» Considers students’ backgrounds B4 B5=

Provides structure for the unit 202818

Collows theories or methods IEzmEl 5%

nforms appropriate assessment 5 & /7 T\,

=52+ ( 105)



Core Competencies (Z/IL\E &)
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Real Life Scenarios
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Resources/12_年國教_英語文課程手冊.pdf
Resources/12_年國教_英語文課程手冊.pdf

i

Learning Objectives (22 & H1E)
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Resources/12_年國教_英語文課程手冊.pdf
Resources/12_年國教_英語文課程手冊.pdf
Resources/12_年國教_英語文課程手冊.pdf
Resources/12_年國教_英語文課程手冊.pdf

Learning Activities (22 &E

Lumu

1)

* S|EEEN T

Warm-up

Presentation EEESCEI="
Practice . B o B8R EHE]

Production [R=ElEEERE:
o HREIEES

Wrap-up



Lesson Plan Desigh Elements
AEGTER
e Classroom English ({2 & R &
e Vocabulary (52 =)
e Sentence Patterns (3 £Y)

» Translanguaging (I8 S & 1<)

A)

allf

* Language (of, for, through) learning



Classroom English
HZE T FHRGE

e http://120.116.96.4/englishreading/index.html

= M4 — 2 2
A IEEE FHGE T s s s
A e B
1 ‘Let’s have roll call. ‘Iﬁﬁi HREEA. Play
2 ‘It’s time for class. ‘ Fik 1. Play
3 ‘Take out your textbook. ‘? AR RR A Play
4 ‘Take out your pen. ‘? HARE) Play
5 ‘Let’s stop here now. ‘11:1 GG 3 ey Play
6 ‘Lower your voices! "’J\’i’E —E5 Play
7 ‘Evelyone take one copy. "lf_kﬂﬁ],}\ A Play
8 ‘Evelyone take one worksheet. ‘ﬁﬂﬁ],)\ 1 Play



http://120.116.96.4/englishreading/index.html
http://120.116.96.4/englishreading/index.html
http://120.116.96.4/englishreading/index.html

Resources for TEIE

A 2 3 = 2 PR p 2
ENGL'SH ngm?ﬁﬂigﬂgzgi ‘DE
R P ETR

S

For English teachers

@ 5 415
B sxz

Classroom English for Taiwan’s

For all subject teachers
Elementary & Junior High Schools



Resources for TEIE

T EEfEESFont.zip &L
penmanship.zip &%

EngTRESS.ttc 2%

https://cutt.ly/bOzM6ul



Frequently Used Vocabulary
B FEX

B o 42 DR 1200 5]

1. a —(4&) 51. August A

2. a few —u 52. aunt 48 (F=)&

3. alittle —u& 53. autumn & X

4. a lot &# % 54. away iz

h. able ##--- 55. baby # %

6. about B# 56. back # 1%

7. above f£--- Lt & 57. bad &

8. abroad # H 4 58. badminton ] £k

1200 words (list)


Junior-High-1200-words.doc

Mékw BB S A K (p. 44)

Asking about abilities 48 o 3
Asking about ownership s BIR ¥ #3548 X KAk )tk 545
Asking about prices 57
Asking about the time, the day. %3 (P )
Asking about transportation CE: &4 ﬁ-fﬁ EE: &4
Asking for and giving advice T ¥4 ) e AL BOY
¥4 43
R4+

R 4 38) 49 8 A BOU (1, we, you, he, she, it, they
X 4 36 848 #5 (vou. him. her., it. us. them %)


Resources/3_國民中小學暨普通型高級中等學校-語文領域(英語文)課程綱要草案.pdf
Resources/3_國民中小學暨普通型高級中等學校-語文領域(英語文)課程綱要草案.pdf
Resources/3_國民中小學暨普通型高級中等學校-語文領域(英語文)課程綱要草案.pdf
Resources/3_國民中小學暨普通型高級中等學校-語文領域(英語文)課程綱要草案.pdf
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Translanguaging (152 = E [£)

EI'S; i ".I:I-&'_z‘_

(p. 124)
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For students
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Resources/CLIL教學資源書 Exploring CLIL_ A Resource Book.pdf
Resources/CLIL教學資源書 Exploring CLIL_ A Resource Book.pdf

Integrating Educational Issues
HEEZERIA
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Resources/12_年國教_英語文課程手冊.pdf
Resources/12_年國教_英語文課程手冊.pdf

Visually stimulating/multimodal

(TR

MULTIPLE

INTELLIGENCES







Happy Father’s Day
RBPEIRE | RFETHRE

fu gin jié kuai le




Engaging and collaborative
(2 BB /\m

N SN




The bananas
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Language of, for, through Learning

Example: An art lesson
Nouns: paper, crayon, glue, scissors ...
Verbs: color, paint, cut, paste ...
Adjectives: red, orange, yellow ...
Structures: What color is it? It’s




Language of, for, through Learning

Functions:
Asking about identity: What is it?
Asking about appearance: What color is it?
Asking about needs: Which color do you want?
Asking for instructions/guidance: HowcanI___ ?
Asking for clarification: Why do I need to 2
Asking for L2 prompts: Whatis _____ in English?



Language of, for, through Learning

Feedback from classmates and teachers:
Wow! What a cute drawing. Outstanding!

Questions asked by others: Why did you
color the sun blue?



Language through learning is mostly
unplanned and unexpected!

1. Analyze and prepare your own speech
carefully and be prepared to explain
(visuals; L1)

>. 'Take advantage of the unexpected as
learning opportunities

3. Embrace students efforts in all languages,
if the focus is on content




1. Prepare your own speech carefully

*Authentic language: “doing well”
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2. Take advantage of the unexpected

»Teaching “poppy” (2SR 1E)

o ZRM - puppy }T'JT.E/J\?S’] Z:Eﬂ%7




3. Embrace students efforts

Nty .




Teacher Talk Mistakes

Teachers talk too much.

Running Commentary ( I am now going to...)
Teachers talk when they don’t have students’ attention
Teachers talk too much without pausing!

Teachers do not demonstrate /show

Teachers speak then translate immediately

PPT issues: Can
students read and
listen at the same
time?

Teachers use language that is far above the level of their students.

Teachers check if students have understood by asking “do you understand?

Got it? Etc..
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Active and hands-on
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Authentic/real-life (,’\Ef’ 4
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Technology—enhanced

(R 1 B







Homework review!







What do you see?




2 KB BB b ey 8 |
Ridiaoishidne o KeB\pri sty ivhi ?




elephant K7 £+

#

donkey

mosquito
snake
crocodile

turtle
fish

BT

Kz
ﬁ;llj & @ u’

S ;%“

dog Ja &

cat S

mouse & B
beaver B AR
swordfish IS
prawn 9
dolphin %3
bird (head) B2
hen = B

( 3%




Agenda (FR1Z3R)

Sample curriculum design

(FRIZEETBIF)



Context: Clinical teaching (ER /RZ{E3): Full
English Instruction Integrating Educational Issues

B R A T REHEE



Key Design concepts

 Based on K-12 curricular guidelines (ZZ&&E[q))
e Visually stimulating/multimodal (Z1E&514)
 Engaging and collaborative (£ 1815 {F)

o Supported with L1 (555 B )

e Active and hands-on (F1FE£E)

e Thematic/topical (F EE_E 25)

e Authentic/real-life (EE %)
 Technology-enhanced | ﬂB'Z 18I A )
e Recycles language (FESEE )






Present_00246.MTS
Present_00246.MTS



Practice_00247.MTS
Practice_00247.MTS



Production_00248.MTS
Production_00248.MTS




Super Simple

"~ SONGS


daysoftheweek.mp4
daysoftheweek.mp4

arch 2022

Sun | Mon : Tue : Wed | Thu | Fri | sat
1 2|3 4 | 5

6| /78 9 10 11 | 12

13 14 :15:16 | 17 18 | 15

27 28129 :30 31
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Good job!
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Let's write notes!
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Links to educational issues: gender equity/equality
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Key Design concepts

Based on K-12 curricular guidelines
Visually stimulating/multimodal (Z1&28514)
Engaging and collaborative (group work)
Supported with L1

Active and hands-on (&} :E—%%)
Thematic/topical (__LEI\, =)
Authentic/real-life (EZ %)
Technology—enhanced

Recycles language (FZESEEEH)




Date: 10/31
Context: Hallogreen (yesterday’s class)



Have an Eco-Friendly Halloween




Halloween =2 Hallogreen
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Let’s take care of the environment!
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What can we do?

TP o] DU AT EE 7




Practice Hallo
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bat broom cat
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candy cauldron ghost
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pumpkin skeleton spider
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wand web hat



What is 1it? B={TE ?

GUESS THE OBJECT
BEFORE THE TIME RUNS OUT!




Let’s play

Baamboozle 9 -

Who is he?
Is this a ghost?



https://www.baamboozle.com/game/37249
https://www.baamboozle.com/game/37249
https://www.baamboozle.com/game/197137
https://www.baamboozle.com/game/197137
https://www.baamboozle.com/game/713576
https://www.baamboozle.com/game/713576
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1. Look at the pictures for one minute.
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1. How many can you remember?
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Spot the Differences IgC

ESLKids
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https://www.eslkidsgames.com/halloween-spot-the-difference
https://www.eslkidsgames.com/halloween-spot-the-difference
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Halloween Charades
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broom Coile o leaf mummy vampire witch web hat




Spot 1t! Halloween
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Links to educational issues: reducing waste
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Have an Eco-Friendly
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Links to education issues: cultural differences
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Key Design concepts

Based on K-12 curricular guidelines
Visually stimulating/multimodal (Z1&28514)
Engaging and collaborative (group work)
Supported with L1

Active and hands-on (&} :E—%%)
Thematic/topical (__LEI\, =)
Authentic/real-life (EZ %)
Technology—enhanced

Recycles language (FZESEEEH)




Agenda (FRI£3%)

Small group and
(/AT R AN LX)



, Critique,

: Which elements of my lesson design
criteria are a fit with your students?

2. Critique: Which aspects of the PPT/course design are
not suitable for your target audience? Why?

: How can you integrate any
ideas/suggestions/examples you saw today into your
own lesson plan design?

Groups of five (14 groups) = Try to share one idea



